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ABSTRACT 
Weli, 2018, Analysing Quality of English Multiple Choice Made by the English 
Teacher at the Second Grade Students of SMAN 4 Palopo. 
Thesis.,English Education Study Program.Tarbiyah and Teachers 
Training Faculty, State Islamic Institute of Palopo. Advised by Amalia 
Yahya, S.E.,M.Hum and Andi Tenrisanna Syam, S.Pd.,M.Pd 
Keywords: Quality, Item Difficulty Level, Multiple Choice Test 
This research was purposed to measure the difficulty level of English multiple 
choice made by the English teacher, tested for the second grade of SMAN 4 Palopo at 
odd semester academic year 2017/2018. Through this research, it can be konwn 
which one of the test items is too easy, moderate, and difficult. 
This research is categorized as qualitative research because it is intended to 
describe the difficulty level of English multiple choice made by the English teacher at 
the second grade of SMAN 4 Palopo by analyzing the difficulty level of each item. 
This research was also supported by some numerical data which are analyzed 
statistically. 
The findings of this research were that the moderate items had the highest 
percentage with 48%, followed by easy items with 40%, and difficult items with 
12%. Overall, 12% categorized as difficult item and 40% which categorized as easy 
items does not fulfill the criteria of good percentage of balance. Therefore, this test 
does not fulfill the criteria of a good difficulty level and must be revised. 
The result of this research can be used by the teacher to revise the test items 
categorized as either easy or difficult items. It also can give the information about 
which material or problem the teachers should more focus in the classroom in order 
to make the students ready for the next exam. 
 
 
 
 
 
 
 
 
CHAPTER I 
INTRODUCTION 
A. Background 
Evaluation is one of the activity that cannot be separated from the learning 
activity and education. It is integrated in the school program so it contributes directly 
to the teaching and learning process. According to Gronlund, “Carefully collected 
evaluation data help teachers understand the students, plan learning experiences for 
them, and determine the extent to which the instructional objectives are being 
achieved.”1 
Evaluation is conducted by the teacher in periods of time within the process of 
teaching and learning. Its purpose is to give information whether the teaching and 
learning have succeeded or not. On the other hand, the teacher will know the 
weakness of the teaching in the classroom so the teacher will revise his or her 
teaching, arranging the lesson planning, giving assignment, and controlling the 
classroom well. According to Suharsimi, “Evaluation is a process of collecting data to 
determine the extent in terms of what and how the educational goals have been 
achieved.”2 
Evaluation is a process in evaluate which is done the assessment first. 
Assessment is a series of test that has done and collected become one unity. 
                                                             
1
 Norman E. Gronlund, Measurement and Evaluation in Teaching, (New York: Macmillan Publishing 
Co., Inc., 1981), 4
th
 Ed., p. 3 
 
2
Suharsimi Arikunto, Dasar-dasar Evaluasi Pendidikan, (Jakarta: Bumi Akasara, 2013), p.3 
Assessment is an ongoing process that encompasses a much wider domain. Whenever 
a student respons to a question, offers a comment, or tries out a new word or 
structure, the teacher subconsciously makes an assessment of the students 
performance.
3
 
There are many ways to collect data as information in process of evaluation. 
The teachers have different techniqueswhen they avaluate the students. There are two 
techniques that the teachers often use in process of evaluating the result of learning, 
there are test and non-test. Non-test is evaluation that done by giving the students a 
questionnaire or asking the students to make a composition and so on. On the other 
hand, test is a number of question that given to the students and they should answer 
based on their capability.It is aimed to measure the level of capability of the students. 
There are several types of the test. One of them is achievement test which is designed 
to know how successful student has mastered the knowledge, abilities, and skills in 
the past learning activity. 
According to Tinambuan, there are four types of achievement test which are 
commonly used. First, a placement test is done at the beginning of learning to know 
student‟s early performance. Next, a formative test is used to monitor student‟s 
progress during the learning process. Third, a diagnostic test is intended to detect 
                                                             
 
3
H. Douglas Brown, Language Assessment Principles and Classroom Practices, (New York: 
Longman, 2004),  p.4 
student‟s weakness during instruction. Forth is a summative test is used to show the 
standard that students have reached in relation to other students at the same stage. 
4
 
Some types would be multiple choice tests or a weekly spelling test. Multiple 
choice is test that consist of a question that the option of the answer is more than one. 
It usually consists of four or five options. That options are consist of one true answer, 
one almost true, and the other is a wrong answer. Multiple choice is usually tested in 
the middle test and final semester test. Before the item is tested, teacher should 
analyze first the item that she or he has made so it will produce a qualitified test. 
To produce or construct a good test, specifically multiple choice test, it needs 
to be considered about the criteria. It needs to be done an item analysis. There are two 
ways in analyzing test items, using qualitative analysis and quantitative analysis. 
Qualitative analysis is done before the test items administered to the students. This 
analysis is done in order to know whether the test item appropriate and based on the 
constructing items guidelines which focus on the content, construct and language. In 
quantitative analysis, it focuses on the reliability, discriminating power and the 
difficulty level and practicality of the test items which will be tested. Quantitative 
analysis analyzes the result (students‟ scores) of the test. Quantitative analysis is done 
after the test item administrated to the students.  
A test is said as a good and qualitified test if that test has criteria such as 
practicality, reliability, validity, and authenticity. Valid in language testing means that 
                                                             
4
Wilmar Tinambuan, Evaluation of Students Achievement, (Jakarta: Depdikbud, 1988), p. 7-9 
how the test really evaluates what we actually want to measure. Whereas reliability 
means that a test has to be consistent and reproducible. While practicality concerned 
with a wide range of factors of economy, convenience and interpretability. 
Item analysis of a test can be a valuable activity that can improve the test‟s 
reliability and validity. Item analysis procedures provide information for evaluating 
the functional effectiveness of each item and for detecting weakness, which should be 
corrected. This information is useful when reviewing the test and it is indispensable 
when building a set of high quality items for the next test. 
Item analysis has three main component, they are level difficulty, 
discriminating power, and effectiveness of the distracters. The difficulty level 
procedure provides data how many percentages of students who answer an item 
correctly. Discriminating power means whether the test can discriminate the students‟ 
ability or not, and effectiveness of the distracters means whether all the alternatives of 
items function are well or not. 
According to Arikunto, in education there are two types of test. First, 
standardized test and test made by the teacher. Standardized test is a test that has been 
tested for reliability and validity strictly. Meanwhile, test made by the teacher rarely 
use test items that have been tested, analyzed, and revised.
5
 
                                                             
5
 Suharsimi Arikunto, Loc. cit 
According to Frans, objective test made by the teacher in this case multiple 
choice test questions will be difficult for students whose preparation is less stable and 
their analytical power is low. Students are faced with a problem that raises several 
items with answer options that must be selected.
6
 That is supported with the result of 
the research conducted by Nugraheni who found that multiple choice test made by the 
teacher and from education authorities do not fulfill the criteria of a good test. That 
caused those test still need to be improved a lot to become a good test.
7
 Second 
research conducted by Kurniawan also found that the final semester test questions 
Penjasorkes at the seventh grade SMPN 2 Tumijajar has a high level of difficulty 
with percentage 1 item (2%) regarded as easy item, 16 items (32%) regarded as 
moderate item, and 33 items (66%) regarded as difficult item. So it can be concluded 
that the test does not fulfill the criteria of a good test because it has a high level of 
difficulty.
8
 
Based on the observation in SMAN 4 Palopo, this school uses a technique test 
to measure the students‟ ability. The test used are multiple choice test and essay test. 
That test is tested in middle test and final semester test. Based on the result of the 
researcher interview with one of the second grade English teacher, Ms. Hariani, in 
                                                             
6Bee. H Frans, “Pilihan Ganda Bukan Bentuk Tes Pembodohan”, 
http://beehfrans.blogspot.com/2011/08/pilihan-ganda-bukan-bentuk-tes.html (accessed on 11
th 
September 2018, at 13.04) 
7
 Y. Nugraheni, et. al., “Kualitas Soal Buatan Guru dan Dinas Pendidikan Bidang Studi Kimia”, 
Chemistry in Education, vol.2 no.1, 2013, p.2 
8
 Ari Rahmat Kurniawan, Analisis Kualitas Butir Soal Ulangan Akhir Semester Ganjil Mata 
Pelajaran Penjasorkes Kelas VII SMP Negeri Se-Kecamatan Tumijajar Kabupaten Tulang Bawang 
Barat Profinsi Lampung Tahun Ajaran 2016/2017, Research Paper at State University of Yogyakarta. 
Yogyakarta, 2017, p, 68 
preparing the test, the teachers of SMAN 4 Palopo divide the material and then they 
make the test in their home and collect them become one test. Number of test are 
usually 25 until 30. That condition raises suspicions about the quality of test that 
made. Every teacher has a different opinion about level of difficulty of a test so it can 
be said that the test produced will has a high level of difficulty or it can be too low 
level of difficulty, so when the test is tested it will produce the students‟ answer that 
is not in line with the expectation. 
Based on the problem above, it is necessary to make a research about the item 
analysis. So, the researcher conducted the research entitled “Analysing Quality of 
English Multiple Choice Test Made by the English Teacher at the Second Grade 
Students of SMAN 4 Palopo”. 
B. Problem Formulation 
Based on the background of the research above, the problem formulation of 
this research is: “How is the quality of English multiple choice made by the English 
teacher at the second grade students of SMAN 4 Palopo in term of difficulty level?”. 
 
 
 
C. Objective of the Research 
The objective of this research is to find out the quality of English multiple 
choice made by the English teacher at the second grade of SMAN 4 Palopo in term of 
difficulty level. 
D. Significance of the Research 
The result of this research are expected to have theoretically and practically 
significant.  
1. Theoretically  
This result of this research is expected to give the contribution in 
education as the consideration and to develop the knowledge about the item 
analysis during learning especially in item difficulty level and to know about the 
quality of the test that made. It also can be an experience and provision if 
become a teacher one day. 
2. Practically 
a. For the teacher  
The result of this research are expected to be a references for the teacher 
especially in analysis the item difficulty level of English multiple choice in order 
to improve the quality of the test the teacher have made. 
b. For the students 
On the other hand, practically, the result of this research is hoped to be 
useful for the students to know the quality of the test their teacher made. 
c. For the further research 
It will be used by the other researcher as the previous study of an analysis 
of difficulty level, and also for the teacher as the references especially about the 
activity of test item analysis in order to improve the quality of evaluation 
instruments in education. 
E. Scope of the Research 
To make this research easier to understand, the researcher limits the research 
that is focused only on the difficulty level of English Multiple Choice made by the 
English teacher at the second grade students of SMAN 4 Palopo to find out the 
difficulty level from easy, moderate, and difficult item. 
 
 
 
 
 
 
 
 
 
 
 
 CHAPTER II 
REVIEW OF RELATED LITERATURE 
A. Previous Related Studies 
There are some studies about the difficulty level which had conducted by 
several researchers. First is the research conducted by Firdaus found that the test had 
24 items (48%) were classified as moderate items, 22 items (44%) were concluded in 
easy items, and 4 items (8%) including in difficult items. The index of difficulty of 
whole test item were 0.69. so, the level of difficulty of English try out test of National 
Examination for Junior High School level at MTs Pembangunan UIN Jakarta was 
moderate level.
9
 
The second research is conducted by Ningrum who found the result that the 
test has 0.69 index of difficulty, it means including in moderate level of difficulty. So, 
it can be said that the test has a good qualities in term, moderate level of difficulty.
10
 
Amelia concluded that the English Summative Test items for the second year 
students of MTs. Darul Ma‟arif qualified as a good test seen from the difficulty level 
of all item which is at moderate level, because it ranges from 0.30 up to 0.70.
11
 
                                                             
9
Taufan  Maulana Firdaus, An Analysis on the Difficulty Level of English Try Out Test of 
National Examination for Junior High School Level (A Study at MTs Pembangunan UIN Jakarta), 
Research Paper at State Islamic University Syarif Hidayatullah Jakarta. Jakarta, 2013, p,i 
10
Dwi Cipta Ningrum, An Item Analysis of English Summative Test on Difficulty Level and 
Discriminating Power; A case study of the first grade students of 3 state junior high school of 
tangerang selatan, Research Paper at State Islamic University Syarif Hidayatullah Jakarta, 2014, p. i 
11
Rika Amelia, An Analysis of the English Multiple Summative Items in Terms of Difficulty Level 
for the Second Year Students; A Case Study of MTs.DarulMa’arif Jakarta, (Jakarta: Syarif 
Hidayatullah State Islamic University, 2010) 
These previous researches above have similarity with this research. The test is 
multiple choice test and also analysing item difficulty level. But the difference is the 
researchers above analyse a summative test and we did not know who made that test. 
As we know so many teachers now did not make the test themselves anymore. They 
choose to take the test from education service. This research is analyse the multiple 
choice test made by the English teacher and focus on item difficulty level.  
B. Theoritical Descriptions 
1. Test 
a. Definition of Test 
According to Nitko, test is a systematic procedure for observing and 
describing one or more characteristics of a person with the aid of either a 
numerical scale or category system.
12
 On the other hand, Zainal states that test is a 
technique or way consisting of some question, statements, or task that are 
delivered to students in term of measuring their performance or behavior.
13
 
Another opinion states that test usually includes the use of several certain 
instruments or set of instruments to determine a specific quality or trait.
14
 
Moreover, Nunnally states that a test is a standardized situation that provides an 
individual with a score.
15
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 Antony J. Nitko, Educational Test and Measurement, An Introduction, (New York Harcourt 
Jovanovich, Inch., 1983), p. 6 
13
Zainal Arifin, Evaluasi Pembelajaran, (Bandung: PT. Remaja Rosdakarya, 2009), p. 118 
14
 Victor H. Noll, Educational Measurement, (Boston: Houghton Mafflin Company, 1965), 
2
nd
 Ed., p. 13 
15
Jum C. Nunnally, Loc. cit 
Brown in wrote that a test, in a simple terms, is a method of measuring a 
person‟s ability, knowledge, or performance in a given domain.16 
Based on some definitions above, it can be concluded that a test is a method 
or way to measure the behavior or performance of individuals and it consists of 
some systematic procedures for gathering data about their achievement. It is 
usually carried out under standardized situation in teaching and learning process. 
b. Test Types 
There are many types of test used to measure students‟ achievement. 
However there are two types of test, fist based on function and way of scoring. 
1) Function 
According to Harrison, there are four types of functional test that can 
categorized as: achievement test, proficiency test, placement test, and diagnostic 
test. 
a) Achievement Test 
Achievement test s related directly to classroom lessons, unit, or even total 
curriculum. Achievement test are (or should be) limited to perticular material 
addressed in a curriculum whithin a particular time frame and are offered after a 
course has focused on the objectives in question. Achievement test can also serve 
the diagnostic role of indicating what a student needs to continue to work on in the 
future, but the primary role of an achievement test is to determine whether course 
                                                             
16
H. Douglas Brown,Op.cit., p. 3 
objectives have been met-and appropriate knowledge and skills acquired-by the 
end of period of instruction.
17
 
McNamara writes that achievement tests accumulate evidence during, or at 
the end of a course of study in order to see whether and where progress has been 
made in terms of the goals of learning. They relate to the past in that they measure 
what language the students have learned as a result of teaching.
18
 
According to Nunnally, the purpose of achievement test is to measure 
progress in school up to particular point in time. Achievement test is based on the 
core educational objectives shared by the educators across the country.
19
 On the 
other hand, Hughes states that the purpose of achievement test as its name reflect 
is to establish how successful individual students, groups of students, or the 
courses themselves have been in achieving objectives.
20
 In other point of view, 
Wilmar says that the degree purpose of achievement test is designed to indicate 
degree of students‟ success in some past learning activities.21 
Based on the statements of some experts above about achievement test, the 
researcher can conclude that the achievement tests are intended to measure how 
effectively students have mastered the lesson and how far they have reached the 
instructional objectives. 
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H. Douglas Brown,Op.cit., p. 47-48 
18
 Tim McNamara, Language Testing, (New York: Oxford University Press, 2000), p. 6 
19
Jum C. Nunnally, , Loc. cssit. 
20
 Arthur Hughes, Testing for Language Teachers, (Cambridge: Cambridge University Press, 
2003), p. 13 
21
Wilmar Tinambuan, Op. cit.,  p. 19 
At the implementation level, achievement test appears in two purposeful 
tests, they are formative and summative test. 
i. Formative Test 
Formative test is evaluating students in the process of “forming” their 
competencies and skills with the goal of helping them to continue that growth 
process. The key to such formation is the delivery (by the teacher) and 
internalization (by the student) of appropriate feedback on performance, with an 
eye toward the future continuation (or formation) of learning.
22
 Hence states 
that, “Formative test is part of the instructional process. When incorporated into 
classroom practice, it provides the information needed to adjust teaching and 
learning while they are happening. In this sense, formative test informs both 
teachers and students about students understanding at a point when timely 
adjustments can be made. These adjustments help to ensure students achieve, 
targeted standards-based learning goals within a set time frame.
23
 
According to Valette, “The formative test is given during the course of 
instruction; its purpose is to show which aspect of the chapter the student has 
mastered and where remedial work is necessary.
24
 In other opinion, Gronlund 
states that, “Formative tests are given periodically during instruction to monitor 
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H. Douglas Brown,Op.cit., p. 6 
23
 http://www.nmsa.org/Publications/WebExclusive/Assessment/tabid/1120/Default.aspx 
24
 Rebecca M. Valette, Modern Language Testing, (New York: Harcourt Brace Jovanovich 
Publishers, 1997)., p. 6 
pupil learning progress and to provide on going feedback to pupil and 
teachers.”25 
Based on the statements of some experts above about formative test, the 
researcher make a conclusion that, formative test is design to check students 
progress during the instruction in mastering one particular learning point and to 
give students feedback directly. 
ii. Summative Test 
According to Tinambuan, “Summative test is intended to show the standard 
which the students have now reached in relation to other students at the same 
stage. It typically comes at the end of course or unit of instruction.”26 In other 
point of view, Valette states that, “The summative test is usually given at the end 
of a making period and measures the „sum‟ total of the material covered.”27 
Summative test aims to measure, or summarize, what a student grasped, and 
typically occurs at the end of a course or unit of instruction. A summation of 
what a student has learned implies looking back and talking stock of how well 
the student has accomplished objectives, but does not necessarily point the way 
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 Norman E. Gronlund, Op. cit., p. 125 
26
Wilmar Tinambuan, Op. cit., p. 9 
27
 Rebecca M. Valette, Op. cit., p. 11 
to future progress. Final exams in a course and general proficiency exams are 
examples of summative assessment.
28
 
Based on the opinions of some experts about summative test above, the 
researcher makes a conclusion that, summative test is a test to measure what the 
students have learned from the beginning until the end of the course, and to know 
how successful students have achieved a wide range of material within a certain 
period. Usually give at the end of the course.  
b) Proficiency Test 
According to Hughes, “Proficiency test are design to measure people‟s 
ability in a language regardless of any training they may have had in that 
language. The content of proficiency test, therefore, is not based on the content 
or objectives of language courses that people taking the test may have followed. 
Rather, it is based on a specification of what candidates have to be able to do in 
the language in order to consider proficient.”29 
Proficiency test is not limited to any one course curriculum, or single skill 
in the language; rather, it tests overall ability. Proficiency tests have traditionally 
consisted of standardized multiple-choice items on grammar, vocabulary, reading 
comprehension, and aural comprehension.
30
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 H. Douglas Brown, Loc. cit 
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 Arthur Hughes., Op.cit., p. 9 
30
 H. Douglas Brown, Op. cit., p. 44 
Based on the explanation above about proficiency test, the researcher makes 
a conclusion that, proficiency test measure someone‟s general ability in language 
and they are not related to some previous courses of instruction. The proficiency 
test usually consist of standardize multiple choice item on grammar, vocabulary, 
reading comprehension, aural comprehension, and sometimes on writing. 
c) Placement Test 
According to Alderson, “placement tests are design to assess students‟ 
level of language ability so that they can be placed in appropriate course or class. 
Such tests may be based on aspect of the syllabus taught at the institution 
concerned, or may be based on unreal material. In some language centre students 
are placed according to their rank in the test result so that, for example, the 
students with top eight scores might go into the top class. In other centre the 
students‟ ability in different skills such as reading and writing may need to be 
identified. In such a centre a student could conceivably be placed in the top 
reading class, but in the bottom writing class, or some other combination. In yet 
other centre placement test may have the pupose of deciding whether students 
need any further tuition at all.”31 
A placement test is designed to determine pupil performance at the 
beginning of instruction. Thus, it is designed to sort new students into teaching 
group so they can start a course at approximately the same level as the other 
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students in the class. It is concerned with the student‟s present standing, and so 
relates to general ability rather than specific points of learning. As a rule the 
result are needed quickly so that the teaching may begin.
32
 It is supported with 
the statement of Brown in his book, “The purpose of placement test is to place 
the students into a particular level or section of a language curriculum or school. 
A placement test usually, but not always, includes a sampling of the material to 
be covered in the various courses in a curriculum; a student‟s performance on the 
test should indicate the point at which the student will find material neither too 
easy nor too difficult but appropriately challenging.
33
 
Based on the opinion above, placement test is used to place a students to 
appropriate level or section of a language curriculum or school. It is usually 
happens in the beginning of a course. 
d) Diagnostic Test 
   Hughes states that diagnostic test is used to identify students‟ strengths and 
weakness. They are intended primarily to ascertain what learning still needs to 
take place.
34
 In other hand, Dean states that, “Diagnostic test is designed to 
determine the degree to which the specific instructional objectives of the course 
have been accomplished.”35 
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From the statements about diagnostic test above, the researcher makes a 
conclusion that diagnostic test is designed to diagnosed specific aspect of a 
language. By using diagnostic test, teacher knows what students have mastered 
and what areas in which a student needs further help. It is made while students 
are learning the language. So, diagnostic tests are typically delivered at the 
beginning or in the middle of a language course. 
2) Scoring Method 
a) Objective Test 
A test is called objective if there is only one correct answer as the key of the 
test item. In this test the students have to choose one correct answer from some 
choices which is provided by the teacher. According to Valette, “An objective 
test item is any item for which there is a single predictable correct answer.”36 
With its objectivity, objective items can be accurately scored with little if any 
dispute about the correctness of response. 
Based on the explanation above, objective test is any test that there is only a 
single correct answer. In this test, the students must select one option from some 
alternatives. 
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The objective test items that commonly used in classroom testing are 
multiple choice, true-false, and matching. “These test items include all of the 
selection-type items-multiple choice, true-false, and matching.”37 
i. True- False 
   True-false is simply a declarative statement which the students must judge 
as true or false. As Stanley explained that, “True-false item is referred to 
alternative response item; the item asks the students to answer with the “true” if 
it conforms to the truth or “false” if it is essentially incorrect.38 
According to Nunnally, “The popularity of the true-false item is probably 
due to the ease with which such items can be composed. It is usually easy to 
make up many such items in relatively short period of time.”39 
Based on the explanation above, true-false test item provide the students 
with a choice of two alternatives, true or false. Then the function of this test is 
to measure the competence of the students to differentiate between the facts 
with the opinion. 
ii. Multiple Choice 
      A multiple choice item is an item that presents a statement (called the 
stem) and the student is required to select one of two or more (usually more) 
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options that correctly completes the statement or correctly answers the problem 
posed in the statement.
40
 
According to Heaton, “multiple-choice is now widely regarded as being 
one of the most useful of all objectives item types.”41 Although it is among the 
most difficult of all objective item types to construct, it is simple to score and 
administer. 
Multiple choice is the most popular test. That statement is bsupported by 
William‟s state in his book that, “by far the most popular type of objective item 
is that in which the students is required to choose one alternative response to a 
problem or question”.42 
According to Valette, “multiple choice test items are designed to elicit 
specific responses from the students”.43 In other hand, Gronlundstates, The 
multiple-choices item plays such an important role in the objective testing of 
knowledge outcomes that it will be treated first and in considerable detail.
44
 
Based on explanations above, it can be concluded that multiple choice 
item consist of two parts, the question or statement it can be called as a stem 
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and some choices which included as the correct answer, and the most correct 
answer and the distractor, or it can be called as option. The form of the opinion 
is possible consist of words, number, or statement. 
iii. Matching 
The matching item commonly appears in a two-column-format although 
variations on this format can be used. The two columns of a matching item are 
commonly called the premises and responses. Matching items lend themselves 
well to testing a knowledge of relationship or definitions.
45
 
The matching test item consist of two parallel columns with each word. 
Number of symbol in one column is being matched to a word, sentence or 
phrase in other column. This type of item is employed widely in situation where 
relationship of more or less similar ideas, facts and principles are to be 
examined or judged. In this type, students indicate relationship between a set of 
premises and a set of responses. 
Example: 1. The … is salty a. candy 
2. The … is sweet b. salt 
b) Subjective Test Item 
Subjective test is a test where in its scoring requires judgment and 
evaluation of scores. According to Valette, “Subjective item is one that does not 
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have a single right answer.”46 It means that scoring is inconsistent and the answer 
of the question is in form of composition where the students are given a chance 
to relate their idea or argument in their own words. 
In subjective test, the students have to answer the question based on their 
knowledge which have got from the course with their own words. The subjective 
test score is given by the teacher based on the students‟ answer, which is simple 
or complex answer and also based on teacher‟s subjectivity. Based on Hughes‟s 
statement that, “If judgment is called for, the scoring is said to be subjective.”47 
The subjective test that are commonly used in classroom are completion, 
short-answer, and essay item. 
2. Criteria of a Good Test 
   Test as an instrument of obtaining information should have a good 
quality. The quality of a test will influence the result of the test itself. Once the 
test has a good quality, the right information will gained and used to make 
accurate decision to the students achievement. Harris states that, “all good tests 
process three qualities: validity, reliability, and practicality.”48 
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a. Validity 
Validity is the extent to which inferences made from assessment result are 
appropriate, meaningful, and useful in terms of the purpose of the assessment.
49
 
According to Tinambuan, “Validity refers to the extence to which they are 
intended. Thus, the validity of the test is the extent to which the test measure what 
is intended to measure.”50 To support the opinions above, Heaton‟s state that, 
“The validity of a test is the extent to which it measures what is to measure and 
nothing else.”51 
From the opinions above, it can be concluded that validity of a test means 
that the test really measures what it is supposed to measure. 
b. Reliability 
According to Herbert and William, “reliability refers to the degree to 
which the measurements yielded by test are consistent or stable.”52 It can be 
supported by Gronlund that, “reliability refers to the consistency of measurement 
– that is, to how consistent test scores or other evaluation results are from one 
measurement to another.”53 
To sum up, a test is reliable if the test has been tested more than once in 
the same student in the different time but the score does not really different or 
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change drastically with the score before it means that the test can be called 
reliable. 
c. Practicality 
An effective test is practical. This means that is not excessively expensive, 
stays within appropriate time constraints, relatively easy to administer, and has a 
scoring/evaluation procedure that is specific and time-efficient.
54
 
According to Tinambuan, “before administering a test, some factors about 
the administration and the test itself must be carefully considered.”55 It can be 
conclude that in this case the teacher or the test maker in making a test should be 
consider some practical such as economy, scoring, and interpretation. 
3. Item Analysis 
a. Definition of Item Analysis 
Item analysis is the process of collecting, summarizing and using 
information from students‟ responses to assess the quality of test items.56 
According to Nitko, “item analysis refers to the process of collecting, 
summarizing and using information about pupils‟ responses to items”.57 
The activity of test item analysis is an activity that must be done by 
teachers to improve the quality the questions that have been written.This activity 
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is the process of collecting, summarizing, and using the information from 
student‟s responses to make decisions about each assessment”.58 
According to Madsen, “The selection of appropriate language items is not 
enough by it self to ensure a good test. Each questions needs to function properly; 
otherwise, it can weaken the exam. Fortunately, there are some simple statistical 
ways of checking individual item. This procedure is called item analysis”.59Item 
analysis data also aids in detecting specific technical flaws and thus further 
provides information for improving test items, as what J. Stanley Ahmann and 
Glock state “item analysis is re-examining each test to discover its srength and 
flaws”.60 
Based on the statements above, it can be concluded that item analysis is the 
process of collecting, summarizing, and using the students‟ responses to know the 
quality of the test that have been made. 
b. Types of Item Analysis 
1) Level of Difficulty 
In this kind of item analysis, level of difficulty has many other names, 
those are item facility, item difficulty, item easiness, p-value, or it can be marked 
by IF. 
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The difficulty level of item means the percentage of pupils who answered 
correctly each test item. According to Wilson, “item difficulty is the most 
essential component of item analysis. Item difficulty is determined by the number 
of people who answer a particular test item correctly”.61Boopathiraj and 
Chellamani state, “Item difficulty may be defined as the proportion of the 
examinees thet marked the item correctly. Item difficulty is the percentage of 
students that correctly  answered the item, also referred to as the p-value”.62 
Another opinion Bailey states, “Difficulty level is an index of how easy an 
individual item was for the people who took it”.63 
An additional Rasiah states, “the item difficulty index (P)refers to the 
percentage of the total number of correct responses to the test item. It is calculated 
by the formula P = R/T , where R is the number of correct responses and T is the 
total number of responses (i.e., correct + incorrect + blank responses)”.64 
According to Arikunto, “Good question is a question that is not too hard 
and not too easy. In other words, the degree of difficulty of the test is enough”.65 
Whereas according to Sudjana, it is better if the test question that is given to the 
students has a balance percentage between easy, moderate, and difficult with a 
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ratio of 3:4:3 it means 30% difficult, 40% moderate, and 30% easy. Or 2:5:3 that 
is means 20% difficult, 50% moderate, and 30% easy.
66
 
Nunnally & Bernstein state, “Item difficulty established by the proporrion 
of participants selecting the correct answer is a secondary criterion for multiple 
choice question inclusion”.67 Nunnally & Bernstein also state, “Item difficulty 
established by the proporrion of participants selecting the correct answer is a 
secondary criterion for multiple choice question inclusion. Item question total 
correlations are biased towards items with intermediate degrees of difficulty, so if 
item discrimination was the only criterion used for item selection, item difficulties 
of 0.5 to 0.6 would be over represented and test discrimination would be biased 
towards middle achievers. While variation in item difficulty will cause a decrease 
in the reliability coefficient it will increase the test's overall ability to discriminate 
at all levels as long as each MCQ correlates with the overall test score”.68 
To conduct an item analysis, we first arrange the scored test papers or 
answer sheets, in order from the highest score to the lowest score. Next, we 
separate the papers into upper and lower groups, according to their total test 
scores. For large groups, we would choose the upper and lower 27 percent, while 
for smaller groups, we would typically choose the upper and lower one-third. 
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To calculate the item difficulty, Heaton uses the following formula.
69
 
 
 
 
FV = Index of difficulty 
R = the number of correct answer 
N = the number of students taking the test 
Then, Arikunto classifies the rank scale of difficulty level, as follows:
70
 
Table 2.1 
The rank scale of difficulty level 
Interpretation P 
Difficult 0.00 – 0.30 
Moderate 0.30 – 0.70 
Easy 0.70 – 1.00 
 
From the definitions above, the conclution is item difficulty level is the 
percentage of participants who selected the correct answer for that question. 
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FV =
𝐑
𝐍
 
 2) Discriminating Power 
The discriminating power of a test item is its ability to differentiate 
between pupils who have achieved well (the upper group) and those who have 
achieved poorly (the lower group).
71
 According to Hughes, “the higher its 
discrimination index, the better the item discriminates in this way. The theoretical 
maximum discrimination index is 1. An item that does not discriminate at all 
(weak and strong candidates perform equally well on it) has a discrimination 
index of zero. An item that discriminates in favour of the weaker candidates 
(weaker candidates perform better than stronger candidates) has a negative 
discrimination index.”72 
The maximum size of index is +1.00 and the minimum one is -1.00. 
Negative index means that the item has bad discriminating power. Whereas, 
positive one means that it can discriminate well as the desire of test maker. The 
larger positive value is the better. 
The reason of identifying these two groups is that discriminating power 
allows teacher to contrast the performance of the upper group students on the test 
with that of the lower group students. To do this, teacher or test maker can 
compare the number of students in the upper and lower group who answered the 
item correctly. For example, 7 students in the upper group and 3 students in the 
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lower group selected the correct answer. This indicates positive discrimination 
since the item can differentiate between these two groups. 
To analyze the index of discriminating power of an item, Tinambuan 
states the formula as follows:
73
 
 
  
   
 
 
 
 
 
In which: 
D : The index of item discriminating power 
U : The number of pupils in the upper group who answered  the 
item correctly 
L : The number of pupils in the lower group who answered the 
item correctly 
N : Number of pupils in each of the groups 
Based on the statements above, it can be concluded that discriminating 
power indicates the degree to which an item separates the students performed well 
(upper group) from those who performed poorly (lower group). In other words, 
the item that has good discriminating power always presents the fact that students 
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in upper group answered it correctly more frequently than students in lower 
group. 
3) The Effectiveness of Distracter 
Another important technique is analysis of distracters that provides 
information regarding the individual distracters and the key of test item.
74
 It 
means that the teacher will know the ability of the students from the answer 
which they have chosen. 
Actually, the test item which can be called good quality that is the 
distracter will be chosen by students who answer incorrect equality. On the 
contrary, a poor test item is the distracter will be chosen unequally. Besides that, 
the test item will be called good quality too if many upper group can answer 
correctly and only a little lower group can answer correctly. 
4. The Importance of Item Analysis 
According to Nitko, there are six points of the importance of item analysis, 
those are:
75
 
1) “Determining whether an item functions as the teacher intends”. There are 
five points about deciding the functioning items which teacher needs to 
consider: 
a) Whether it seems to be testing the intended instructional objective, 
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b) Whether it is of the appropriate level of difficulty, 
c) Whether it is able to distinguish those wo have command of the 
learning objectives from those who do not, 
d) Whether the keyed answer is correct, and 
e) (for response-choice items) whether the distractors are functioning. 
2) “Feedback to students about their performance and as a basis for class 
discussion”. The teacher gets information about the performance of their 
students. For example in reviewing the test, the teacher will know the 
students‟ errors. 
3) “Feedback to the teacher about pupil‟s difficulties”. In item analysis the 
teacher will know the students‟ problem, it can be seen from the students‟ 
errors of their answering and the teacher suggested to take the score more 
than one item such as a group and individual test in all the topics which 
has taught. 
4) “Areas for curriculum improvement”. From this statement, item analysis 
will give information to conduct the revision of the curriculum. 
5) “Revising the items”. By doing the item analysis, teacher can revise the 
item from students‟ responses of each item if there are some items which 
are revised it just need a few time to revise than make the new item and 
the items can be used for the next testing. 
6) “Improving item-writing skills”. The teacher should have item-writing 
skill in making test items and the way to improve the item-writing skill is 
to analyze the item from students‟ responses. 
C. Theoretical Framework 
The activity of test item analysis were intended to determine the quality of the 
test made by the English teacher at the second grade of SMAN 4 Palopo, so the 
teacher be able to know the quality of the test they made. Items can be said as a good 
items if the question is not too difficult or too easy, in other words the degree of 
distress is sufficient. Question with considerable difficulty level will provide an 
opportunity for students who are less intelligent, but not too be too easy for students 
who are good. Therefore, in SMAN 4 Palopo the test that used is multiple choice test 
and tested in the middle and final semester test. The results of this analysis will 
greatly help provide in-depth information regarding the item difficulty level. 
 
 
 
 
 
 
The theoretical framework of this research can be illustrated diagrammatically 
as follows: 
 
  
 
 
 
 
 
 
 
 
 
Figure 1. Theoretical Framework 
 
 
 
 
 
 
CHAPTER III 
RESEARCH METHOD 
FINAL TEST SEMESTER 
QUESTION 
ENGLISH MULTIPLE CHOICE 
ITEM DIFFICULTY LEVEL 
STUDENTS’ ACHIEVEMENT 
A. Research Design 
This research was categorized as qualitative research because it was intended 
to describe the difficulty level of English multiple choice made by the English teacher 
at the second grade of SMAN 4 Palopo by analyzing the difficulty level of each item. 
This research was also supported by some numerical data which wee analyzed 
statistically. 
B. Research Instrument 
1. English Multiple Choice Test Paper 
The researcher uses English multiple choice which was tested at the second 
grade students of SMAN 4 Palopo. 
2. Students‟ Answer Sheets 
The students‟ answer sheets who participated in test. 
3. Answer Key 
The answer key that the researcher used was the answer key made by the 
English teacher. 
C. Technique of Collecting Data 
The technique of data collecting in this research was documentary study by 
collecting English multiple choice test at the second grade of SMAN 4 Palopo which 
had provide the answer key and the students‟ answer sheets to be analyzed. 
D. Technique of Data Analysis 
Technique of data analysis of this research was qualitative and quantitative 
analysis technique. In qualitative, the researcher analyzed the difficulty level of each 
item, whereas in quantitative data is calculated by using some formulas. The test had 
been conducted with: 
1. Taking the English multiple choice test paper, answer key, and students‟ 
answer sheets. 
2. Giving score for each answer, scoring scale is 0-1. Score 0 for incorrect, 
while a score 1 for the correct answer. 
3. Giving score for the whole answer of each student. 
4. Tabulating and ranking the score from the highest to the lowest. 
5. Analyzing each item to determine which that item is easy, moderate or 
difficult. 
6. Analyzing the whole item, categorizing and concluding the result of that 
analysis of English multiple choice at the second grade of SMAN 4 Palopo. 
 
 
 
To calculate the level of difficulty, it can use Heaton‟s formula as follow:76 
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FV = 
 
 
 
Where: 
FV = Index of Difficulty 
R = the number of correct answer 
N = the total of students who taking the test. 
 Then, to find out the difficulty level of whole items in English multiple choice 
made by the English teacher of the second grade of SMAN 4 Palopo, the writer uses 
the formula as follows: 
   
∑ 
 
   
 
In which: 
 P : Difficulty level for whole items 
 b : Difficulty level of each item 
 ∑ : Sigma (Total) 
 N : Total number of test items
77
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Finally, it must be interpreted by the table of difficulty level range. Arikunto 
classifies the rank scale of difficulty level, as follows:
78
 
Table 3.1 
The rank scale of difficulty level 
Interpretation P 
Difficult 0.00 – 0.30 
Moderate 0.30 – 0.70 
Easy 0.70 – 1.00 
 
 
 
 
 
 
 
CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
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A. Research Findings 
1. Data Description 
The researcher used the English multiple choice made by the English 
teacher at the second grade of SMAN 4 Palopo and the students‟ answer sheets. 
The test was held on July 24
th 
2018 with the given time is 90 minutes. The total 
numbers of test item were 25 number and those were multiple choice test. 
The researcher used 19 students‟ answer sheets and analyzed by giving 
score for each answer and the scale was 0-1. Score 0 for incorrect, while a score 1 
for the correct answer. After correcting the students‟ answer sheets, the researcher 
arranged and listed the score of the students from the highest to the lowest. The 
following table shows the students‟ score. In order to keep of the privacy of the 
students, the names of the students will be changed into codes. The table made as 
follow: 
Table 4.1. The students’ Score at XI IPS 2 of SMAN 4 Palopo 
Ranking  Name  Score  
1. Respondent 1 
76 
2.  Respondent 2 
72 
3.  Respondent 3 
72 
4.  Respondent 4 
72 
5.  Respondent 5 
68 
6.  Respondent 6 
68 
7.  Respondent 7 
68 
8.  Respondent 8 
64 
9.  Respondent 9 
64 
10.  Respondent 10 
64 
11.  Respondent 11 
64 
12.  Respondent 12 
60 
13.  Respondent 13 
60 
14.  Respondent 14 
56 
15.  Respondent 15 
56 
16.  Respondent 16 
56 
17.  Respondent 17 
52 
18.  Respondent 18 
58 
19.  Respondent 19 
48 
 
Table 4.1 lists the students from those who got highest score to who got the 
lowest score. The highest score of the students was 76, whereas the lowest score was 
43 and the average value of the class was 65. 
 
 
2. Data Analysis 
After analyzing the data, the researcher described the difficulty level of 
each item. Then, the researcher found the difficulty level of the whole items. The 
data can be seen as follows: 
Table 4.2. Format of Item Analysis of English Multiple Choice Made by the 
English Teacher at the Second Grade of SMAN 4 Palopo 
Multiple Choice Test Items 
Index of 
Difficulty 
(FV) 
Interpretation  
No. 
Item 
Total  of 
Students Answer 
Correctly 
(R) 
Total of 
Students 
Taking the Test 
(N) 
1. 13 19 0.68 Moderate  
2. 15 19 0.78 Easy  
3. 13 19 0.68 Moderate  
4. 15 19 0.78 Easy 
5. 15 19 0.78 Easy  
6. 16 19 0.84 Easy  
7. 17 19 0.89 Easy  
8. 10 19 0.52 Moderate  
9. 12 19 0.63 Moderate  
10. 17 19 0.89 Easy 
11. 16 19 0.84 Easy 
12. 14 19 0.73 Easy  
13. 13 19 0.68 Moderate  
14. 15 19 0.78 Easy  
15. 7 19 0.36 Moderate  
16. 12 19 0.63 Moderate 
17. 10 19 0.52 Moderate 
18. 7 19 0.36 Moderate 
19. 10 19 0.52 Moderate 
20. 7 19 0.36 Moderate 
21. 14 19 0.73 Easy  
22. 12 19 0.63 Moderate  
23. 5 19 0.26 Difficult  
24. 4 19 0.21 Difficult  
25. 5 19 0.26 Difficult  
∑b 
15.34 
 
  
∑ 
 
  
     
  
 0.61 
Moderate  
 
   
 
 
 
From the table above, the researcher gave an explanation as follows: 
1. Number 1 is a moderate item, because there are 13 students from 19 students 
who can answer correctly. The difficulty level of this item is 0.68. It means 
that the range is 0.30 to 0.70 that belongs to moderate item. 
2. Number 2 is an easy item, because most of the students answer correctly. 
There are 15 students from 19 students who can answer the item correctly. 
The difficulty level of this item is 0.78. It means that the range is 0.70 to 1.00 
belongs to easy item. 
3. Number 3 is a moderate item, because there are 13 students from 19 students 
who can answer correctly. The difficulty level of this item is 0.68. It means 
that the range is 0.30 to 0.70 that belongs to moderate item. 
4. Number 4 is an easy item, because most of the students answer correctly. 
There are 15 students from 19 students who can answer the item correctly. 
The difficulty level of this item is 0.78. It means that the range is 0.70 to 1.00 
belongs to easy item. 
5. Number 5 is an easy item, because most of the students answer correctly. 
There are 15 students from 19 students who can answer the item correctly. 
The difficulty level of this item is 0.78. It means that the range is 0.70 to 1.00 
belongs to easy item. 
6. Number 6 is an easy item, because most of the students answer correctly. 
There are 16 students from 19 students who can answer the item correctly. 
The difficulty level of this item is 0.84. It means that the range is 0.70 to 1.00 
belongs to easy item. 
7. Number 7 is an easy item, because most of the students answer the item 
correctly. There are 17 students from 19 students who can answer correctly. 
The difficulty level of this item is 0.89. It means that the range is 0.70 to 1.00 
that belongs to easy item. 
8. Number 8 is a moderate item, because there are 10 students from 19 students 
who can answer correctly. The difficulty level of this item is 0.52. It means 
that the range is 0.30 to 0.70 that belongs to moderate item. 
9. Number 9 is a moderate item, because there are 12 students from 19 students 
who can answer correctly. The difficulty level of this item is 0.63. It means 
that the range is 0.30 to 0.70 that belongs to moderate item 
10. Number 10 is an easy item, because most of the students answer correctly. 
There are 15 students from 19 students who can answer the item correctly. 
The difficulty level of this item is 0.89. It means that the range is 0.70 to 1.00 
belongs to easy item. 
11. Number 11 is an easy item, because most of the students answer correctly. 
There are 15 students from 19 students who can answer the item correctly. 
The difficulty level of this item is 0.78. It means that the range is 0.70 to 1.00 
belongs to easy item. 
12. Number 12 is an easy item, because most of the students answer correctly. 
There are 14 students from 19 students who can answer the item correctly. 
The difficulty level of this item is 0.73. It means that the range is 0.70 to 1.00 
belongs to easy item. 
13. Number 13 is a moderate item, because there are 13 students from 19 students 
who can answer the item correctly. The difficulty level of this item is 0.68. It 
means the range is 0.30 to 0.70 belongs to moderate item. 
14. Number 14 is an easy item, because most of the students answer correctly. 
There are 15 students from 19 students who can answer the item correctly. 
The difficulty level of this item is 0.78. It means that the range is 0.70 to 1.00 
belongs to easy item. 
15. Number 15 is a moderate item, because there are 7 students from 19 students 
who can answer the item correctly. The difficulty level of this item is 0.36. It 
means the range is 0.30 to 0.70 belongs to moderate item. 
16. Number 16 is a moderate item, because there are 12 students from 19 students 
who can answer the item correctly. The difficulty level of this item is 0.63. It 
means the range is 0.30 to 0.70 belongs to moderate item. 
17. Number 17 is a moderate item, because there are 10 students from 19 students 
who can answer the item correctly. The difficulty level of this item is 0.52. It 
means the range is 0.30 to 0.70 belongs to moderate item. 
18. Number 18 is a moderate item, because there are 7 students from 19 students 
who can answer the item correctly. The difficulty level of this item is 0.36. It 
means the range is 0.30 to 0.70 belongs to moderate item. 
19. Number 19 is a moderate item, because there are 10 students from 19 students 
who can answer the item correctly. The difficulty level of this item is 0.52. It 
means the range is 0.30 to 0.70 belongs to moderate item. 
20. Number 20 is a moderate item, because there are 7 students from 19 students 
who can answer the item correctly. The difficulty level of this item is 0.36. It 
means the range is 0.30 to 0.70 belongs to moderate item. 
21. Number 21 is an easy item, because there are 14 students from 19 students 
who can answer correctly. The difficulty level of this item is 0.73. It means 
that the range is 0.70 to 1.00 that belongs to easy item. 
22. Number 22 is a moderate item, because there are 12 students from 19 students 
who can answer correctly. The difficulty level of this item is 0.63. It means 
that the range is 0.30 to 0.70 that belongs to moderate item 
23. Number 23 is a difficult item, because there are only 5 students from 19 
students who can answer the item correctly. The difficulty level of this item is 
0.26. It means the range is 0.00 to 0.30 belongs to difficult item. 
24. Number 24 is a difficult item, because there are only 4 students from 19 
students who can answer the item correctly. The difficulty level of this item is 
0.21. It means the range is 0.00 to 0.30 belongs to difficult item. 
25. Number 25 is a difficult item, because there are only 5 students from 19 
students who can answer the item correctly. The difficulty level of this item is 
0.26. It means the range is 0.00 to 0.30 belongs to difficult item. 
From the explanation above, we could see that there were 10 items belong 
to the easy item. They were items number 2, 4, 5, 6, 7, 10, 11, 12, 14, and 21 
which the range was 0.70 to 1.00. Furthermore, 12 items belonged to the 
moderate item. They were number 1, 3, 8, 9, 13, 15, 16, 17, 18, 19, 20, and 22 
which the range was 0.30 to 0.70. The other, 3 items belonged to the difficult 
items. They were number 23, 24, and 25 which the range was 0.00 to 0.30. The 
classification of the items can be seen in the following table with classification 
according to Arikunto. 
Table 4.3. Classification of Item Based on the Proportion of Difficulty Level 
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Difficulty Level 
Range 
Item Number Total 
0.00 – 0.30 
(Difficult) 
23, 24, and 25 
3 
(12%) 
0.30 – 0.70 
(Moderate) 
1, 3, 8, 9, 13, 15, 16, 17, 18, 19, 
20, and 22 
12 
(48%) 
0.70 – 1.00 
(Easy) 
2, 4, 5, 6, 7, 10, 11, 12, 14, and 21 
10 
(40%) 
 
3. Interpretation of Data 
Based on the result of the data analysis of item difficulty level above, 25 
numbers of English multiple choice items made by the English students at the 
second grade of SMAN 4 Palopo could be broken down into three subcategories 
namely easy, moderate, and difficult. From 25 numbers of items, the researcher 
found that there were 12 items regarded as good test items because they are have 
already fulfilled the criteria of a good test ite?m with the range was 0.30 to 0.70. 
They were items number 1, 3, 8, 9, 13, 15, 16, 17, 18, 19, 20, and 22. Besides 
that, there were 10 items which belonged to test item had low level of difficulty 
that the range from 0.70 to 1.00, so, these items are easy items. Moreover, there 
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are 3 items are difficult item because they have high level of difficulty that range 
from 0.00 to 0.30. 
For the whole items, the test has the difficulty level in amount of 0.61. 
So, the researcher can interpret that the difficulty level of English Multiple choice 
made by the English teacher at the second grade of SMAN 4 Palopo belongs to a 
moderate level of difficulty. In other words, the test has a good quality of 
difficulty level. 
In addition, the researcher would like to describe the table above by the 
diagram which showed the percentage of difficulty level of English multiple 
choice at the second grade of SMAN 4 Palopo. 
 
 
 
 
 
 
 
 
Table 4.4. Diagram of Difficulty Level Percentage of English Multiple 
Choice Made by the English Teacher 
 Moreover, the diagram above shows that the moderate level has the 
highest percentage rate, 48 percent as the degree of difficulty level of English 
multiple choice made by the English teacher at the second grade of SMAN 4 
Palopo. 
For the whole items, the writer can say that the difficulty level of 
English multiple choice made by the English teacher at the second grade of 
SMAN 4 Palopo belongs to the test items which have moderate level of difficulty 
that range from 0.30 to 0.70. Therefore, these test items are moderate. 
B. Discussion 
The level of difficulty of items is the proportion of the number of the 
students who answered the question correctly over the total candidates. Item can 
be said as a good item if it is not too easy or too hard, in other words it can be 
included in medium category. Items that are too ease will cause students are not 
motivated to enhance efforts to solve the problem. Conversely, items that too hard 
will cause the students become desperate and do not have the spirit to try again 
Difficult 
3 
12% 
Moderate 
12 
48% 
Easy 
10 
40% Difficult
Moderate
Easy
because out of reach. Items belonging to the medium category has difficulty index 
from 0.30 to 0.70. 
Based on the analysis, it is known that the English multiple choice made by 
the English teacher at the second grade students of SMAN 4 Palopo there were 3 
items (12%) that categorized as difficult items, 12 items (48%) categorized as 
medium items, and 10 items (40%) categorized as easy items. According to 
Sudjana, it is better if the test question that is given to the students has a balance 
percentage between easy, moderate, and difficult with a ratio of 3:4:3 it means 
30% difficult, 40% moderate, and 30% easy. Or 2:5:3 that is means 20% difficult, 
50% moderate, and 30% easy.
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 The result of the test made by the English teacher 
at the second grade shows the percentage 3:12:10 it is means 12% difficult, 48% 
moderate, and 40% easy. From that result it can be concluded that the test is not 
balance between easy, moderate, and difficult, so that easy and moderate test must 
be revised to get the proportion based on the provision. 
There are differences and similarities result in research of the researcher 
from the previous related research findings, Firdaus found that the test had 24 
items (48%) were classified as moderate items, 22 items (44%) were concluded in 
easy items, and 4 items (8%) including in difficult items. The index of difficulty 
of whole test items were 0.69. so, the level of difficulty of English try out test of 
National Examination for Junior High School level at MTs Pembangunan UIN 
                                                             
80
 Nana Sudjana, Penilaian Hasil Proses Belajar Mengajar, (Bandung: PT. Remaja Rosda 
Karya, 2005), p.16 
Jakarta was moderate level. While Ningrum found that the test moderate level 
with the result 0.69 index of difficulty and the test also has the result 0.38 index 
of discriminating power so it is included in good quality. Rika Amelia found that 
there are 20 items regarded as difficult level, twenty items regarded as moderate 
level, and nine items regarded as easy level. All of items have been counted by 
dividing the total of difficulty level of the items with the total number of students 
is 0.45. in the end of this research, the researcher has been concluded that the 
English Summative Test items for the second year students of MTs. Darul 
Ma‟arif qualified as a good test seen from the difficulty level of all item which is 
at moderate level, because it ranges from 0.30 up to 0.70. 
Based on the percentage, the researcher found that almost of the previous 
related researches above have a similarity that is the test has a good item 
difficulty but only Firdaus that found the result exactly with the researcher that 
the highest percentage is 48% of the test are moderate, and this research is contra 
with the percentage of ballance according to Sudjana. 
 
 
 
 
 
CHAPTER V 
CONCLUSION AND SUGGESTIONS 
A. Conclusion 
Based on the analysis and the interpretation of data in the previous 
chapter, it can be concluded that there are 10 items (40%) are included as easy 
items because they are at easy range from 0.70 to 1.00. Next, there are 12 items 
(48%) belong to moderate items which the range from 0.30 to 0.70. And the last, 
3 items (12%) regarded as difficult test item that range from 0.00 to 0.30 
Based on the percentage of balance according to Sudjana, good test 
questions has percentage 3:4:3 it means 30% easy, 40% moderate, and 30% 
difficult or 2:5:3 that means 20% difficult, 50% moderate, and 30% easy. But 
English multiple choice made by the English teacher shows the percentage 
3:12:10 or 12% difficult, 48% moderate, and 40% easy.
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To sum up, English multiple choice made by the English teacher at the 
second grade of SMAN 4 Palopo which percentage 12% categorized as difficult 
item and 40% which categorized as easy items does not fulfill the criteria of good 
percentage of balance. So it can be said that the English multiple choice made by 
the English teacher at the second grade of SMAN 4 Palopo does not fulfill the 
criteria of a good test in term of difficulty level because it is does not correspond 
with the percentage of balance between difficult, medium and easy items and it 
must be revised. 
B. Suggestions 
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The writer would like to give some suggestions as a feedback of the 
research results: 
1. For the School 
The school should give the chances for the teacher to increase their 
knowledge about item analysis, for example training about item analysis as 
for example make a good multiple choice test, analyzing level of difficulty, 
discriminating power, and the effectiveness of distracter of a good multiple 
choice test. 
2. For the Teacher 
The teacher should be more creative in giving the test items. Creative 
means the teacher are able to make a new test based on the indicator, answer 
choices must be homogeneous and logical in terms of material, each question 
must have only one correct answer, and do not forget to pay attention with the 
criteria of a good test.  
The teacher also should analyze the test that has been tested to the students 
to know whether the test good or not to use for the next exam. 
3. For the other Researcher 
The other researcher can use this research as well to conduct related 
research. For the other researcher who wants to develop such a research, this 
research might be used to be helpful reference. 
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